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A Talk with Teachers.

Should Language be Taught IWrectly, or only Tnei-
dentally P—Careful and intelligent experiment has of late
cleared away much of the fog of conflicting theory and
method surrounding the subject of language teaching, so
that it iz now beginning to take definite form and to
receive rational treatment.

The theory that langunage
through a zeries of “information lessons™ iz giving place
to the convietion that the chief business of the language

is best tanght indirectly

teacher iz with the adaptation of the expression to the
thought. It ia impossible to carry on a course of object
lessome and a coursoe of langnage lessons together and make
both consecutive and progressive. One must be sacrificed
to the other, and it is invariably the langnage work that
gives way. It is comparatively ensy to make o eories of
object lessona continuous or to fill up the time of recitation
with general information, while it is extremely difficult to
bring oral language lessons within any well-defined plan or

purpose.

That there are forms and prineiples of language which

may be presented at an early age and made to govern the
3
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pupils’ practice through life, and that such fop
principles should be taught cli:-ﬁrrl:.-, systematiogl]y
persistently, are conclusions now quite gener v+ and
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gpelling, promunciation, technical grammar, pictnres for

imﬂgiﬂﬂti'r".'l atories, postry for memorizinge and paraphraz-
i:llg‘, information lessons, and other miscellaneons matter

are prescribed, with no line of connection. no berinning
= [ Br

no middle, mo end,

Why should the study of our mother tongne be made the
one exception to Borke’s motto, * Good order i3 the foun-
dation of all good things™? And is it true that langnage
books must needs be filled with the odds and ends of various
subjects becanse there is so little to be done in the study of
langnage proper ?

Spelling and Pronunciation.—Since ** langnage lessonzs ™ are
supposed to deal mainly with related ideas, why should a
language book be interlarded with lessons in pronuncia-
tion and spelling, when these subjects are amply provided
for In two other text-books of the same grade—the
““reader ™ and the “ speller* ?

Technical Grammar.—All instroction that aims chiefly to
lay a foundation for technical grammar is out of place
in the primary grades. There are, however, certain gram-
matical forms that should be bronght to the pupils’ notice
as early as possible, and worked into practice by constant

repetition.

Pictures for Stories.—['ictures to aid in imaginative story-
writing may, for occasional exercises, serve a useful pur-
pose ; but when they are introduced into the langnage
book and kept constantly before the pupils as composition
lessons, the story-writing loses the very important element
of freshness and surprise.  Such exercises are much more
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interesting and snccessful if the picture is firat I
bv the teacher at the hour of recitation. gy
m-* overdoing this feature of composition work,
Poetry.—The reprodaction of stories found in
iz an exercise of extremely doubtful utility.

—————
gt
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Poemg
: : When Wi
]-l'-:n-j{\:]“i:,pr '[]'|_“'|_[. the z'-'ll.':l]':l-r 15 01 Df T.l':lﬂ Tmaak remota Df thﬂ

poet’s purposes, and that the noblest poems of {:11r]ajlgnuge

drop into insignificance when reduced to < plot  op gy

ment,” it will be seen how positively harmful ij must bha
for the FOung glodent to _EL=t- the i]'[]]:ln!ﬁsinn that his f'E':I]J-IE
gtory reproduction is in any sense o measure of the Beanti-
ful thought of a great poet.

Concerning the use of poetry for written paraphraze,
Laurie saye: ““ A more detestable exercise I do not knoiwr,
It i8 an impions and unholy use of pen and ink, ™ * Bain,
after guoting one of the best attempts af paraphrasing
poctry, remarks: *“It has stripped the passage of ite
poetical beanty, and has mot made a good piece of prose.
It iz an operation without assignable result,” ¢

The tranelating of poetry into prose by simply changing
the order, supplving ellipses, and revoking poetie licenses,

a4
18 & profitable exercizse for grammar grades.

In the _!:."_iJJ.;."I'.' _’-:"';uil-_c, all 1Ju|3jl.-g able to write shonld

OCCAEIO A

y copy from ihe blackboard and memorize short
selections of poetry. The teacher’s chief aim should be

to help the pupils to see the beauty of the word-pictures,

S | LT r i o " © g
i Lectures ou Language and Linguistic Method,” delivered i the Univemity of
B re

IElamd,

1 “On Teaching English, »

A TALKE WITH TEATHERS T

to appreciata the rhythmic flow of the langnage, and to
get into sympathy with the sentiment. Hers the text
book can be of little mid. The teacher certsinly does
not need to be told when and where he can best I]:;rl--']pp-r_u]--
tunity to introduee ench general exercizes.

Plan of this Book—~servation and Pracice,—Fz-
treme reaction from abstract and formal methods has
popularized the theory that preecision in language comes
only from practice, and that the child should econstantly
be exercised in expressing his own thought in his own lan-
gnage. IHow progress 15 io be attained by confining him
to the feeble, commonplace expression of his own feebls,
commonplace thought does not appear.

Exeellencs in-languagre ia attained throngh obserosfion
and practice.

In hiz lecture, ** On the Sindy of Literatare,” Morley
Bays : ““Ho far ns my observation has gone, men will de
better if they seek precision by studying carefully and
with an open mind and a vigilant eve the models of writ-
ing, than by excessive practice of writing on their own
aceount. ™

FPupils should oceasionally write original compositiona—
’rﬁf]ltﬂ]lt]}', if the teacher can give the individual attéention
that will make them helpful. It has truly been said thak
we cannot know that we possess language, or anything
glse, till we can wse it. It is equally true that we must
acquire language before we can use it.

Distinguished wmasters and students of style are agreed
that gﬂﬂd lauguﬂgﬁ 14 gut phiefly h:ll' the carsful d-tllld.jr of
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relation to the Paragraph, Bl
; ph is presented ng g
and its content and its for
gination in making word-
£ up the bare statements
adding appropriate helping
words and phrases. They are taught to combine and
arrange these statements in varions ways, so as to secure g
natural and easy flow of thonght. Their attention iz called
to the importance of keeping up interest and of holding the
most important things for the final outcome.

Chief Parts and their Helpers.—In connection with this
work, and as an essentinl part of it, the sentence is exam-
ined for its chief parts. The forms and le. TDliiLi-ﬂHE_"f
these parts arve tanght by easy, informal exercises In geetnng
and doing.

Around the chief words the pupils
the different helping words and phrases,

are taught to gronp
not as a work of

A TALE WITH TEACHERS.
formal FIﬂi:'_‘-'."H. but aa a aimple process o
worda do and mean as they are nsed in the senter

There is nothing within the whole range of langoage stod
more profitable than this. When the pupil has acquired
the habit of noting the chief words of » zentence i
glance, he has laid Lhe moet solid feundati:
hie own language and for observing the langna

Cobbett says that half of all grammatieal erre
from not secertaining the nominative. Buof gomn
the mere matter of grammatical correctness, this s
noting what words und phrasea do furnishes the
ligent means of learning how to gef ideas into good arran
ment—a difficulty, as Bain suggests, greater than all othe
difficnlties put together,

The Thonght and the Langnage of the Emercises.—AlL0o ngh
these leszons deal primarily with expression, tl
i considered in its concrete relation to the thonght.
gim has been o present snch exarcises as will incidentally
conviy information and stimulate original thenght. Soma
of the lessons degigned for composition work will lead the
papil into gympathy with mature, and with what ia noble
and heroie in character,

The language employed is intended to be in advance
the pupil’s own language. The child enjoys the affort ~
reaching up for what iz a litkle above him, but ig disgusted
with attempts to talk down to his ]._--,._-I,. : :

Clommon Brrors,—Special effort has been made o aad
pupils in forming correct habits of language where there
is moet danger of falling into bad habits. Forms liable to
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g[]ﬂ_gﬂ, -“' h-E'ﬂ Wit hu.m] Pr‘l"' L]H}- young child’s feet in the Eal.'l.r.lugh to another, and a natural outeome 1 e whole story oF
. : g : - : . . pseriplion,
rlght path and given him an impulse in the right direction, :
o The Correction of Wrilten Compositions is most effective when
' done in the presence of the pupils at the time of recitation, The

teacher, certainly, bas wo right o uofit himself for bhis duties in the
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It is better, for obvious reasons, that these selections for reprodye.
tion should not be in the pupils' langnage books,

Bentences to Guard against Common Errors are given in the
fuli and correet form for repelition, Thus tha eve, the tongoe, ang
the ear are trained together.  For tests, thess oxercises may be put on
the board or dictated with blanks to be filled,

By questions and various devices the teacher should create occasion
for pontinuing the use of those expressions in which he finds his pupils
liable to ere. To should, with unremitling vigilance, correct ull errors

made by the pupils in conversation or in recitation, Ressons and

refsrences to the text-book should be given as soon as ihe pupils are

prepared for thom.
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